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Process of Design Thinking

How can we best support students to become
'‘expert learners' post pandemic?
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/ Instructional Givens
Pre-K - 12
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High Quality Instruction

Grade level standards

Essential Learning Competencies (ELC's)
Core Content Curriculum

Acceleration vs. Remediation



Acceleration vs. Remediation

ACCELERATION

REMEDIATION

Self-confidence and engagement increase.

Students perceive they're in the “slow class,” and self-
confidence and engagement decrease.

Self-efficacy
Academic progress is evident. Backward movement leads to a sense of futility and
lack of progress.

Skills are hand-picked just in time for new Instruction atternpts to reteach every missing skill.

Basic shills Sl pis Skills are taught in isolation and not applied to current
Students apply skills immediately. learning.

Prior knowledge Key p!‘u:rr knowledge is provided ahee:rd of tll‘l‘ll:'.", Typically, does not mtn_'ndur.:e prior knowledge that

enabling students to connect to new infarmation. connects to new learming.

Relevance Treats relevance as critical component to student Relevance is not seen as a prieity.

motivation and memory.

Connection to core class

Instruction is connected to core class; ongoing
collaboration is emphasized.

Instruction is typically isolated from core class.

Pacing and direction

Active, fast-paced, hands-on.

Forward maovement; goal is for students to kearn
on time with peers.

Passive, with focus on worksheets or basic software
programs.

Backward movement; goal is for students to “catch up®
to peers.

MSD will strategically focus on acceleration, not remediation. In DESE’s Acceleration Roadmap: A Pathway for

Equitable Recovery, it is stated that “a common approach to addressing unfinished learning has been remediation,
which is often based on the misconception that for students to learn new information, they must first go back and
master everything they missed”.



https://www.doe.mass.edu/covid19/on-desktop/roadmap/
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Building Bridges to Accelerate Learning
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Forward movement; all students learn in time with their peers
Instruction focused to core grade level content

Saw chuk, S., & Loew us, L. (2021, June). Understanding learning ‘acceleration’: Going slow to go fast. Education Week. Retrieved

Schw artz, S. (2021, May). What's the bestw ay to address unfinished learning? It's not remediation, study says. Education Week. hitps:


from%20https:/www.edweek.org/teaching-learning/understanding-learning-acceleration-going-slow-to-go-fast/2021/06
https://www.edweek.org/teaching-learning/understanding-learning-acceleration-going-slow-to-go-fast/2021/06

i High Quality Instruction, cont.

Best practices for core instruction so all students
can access grade level standards/competences
including:

= differentiating instruction Ty

= scaffolding

= hands-on learning

= modeling

= student voice and choice

= Actively engage students in

meaningful/authentic/relevant learning
experiences.




Follow the Scope &
Sequence for Instruction
and Assessment

= Utilization and creation of
Essential Learning
Competencies* (ELC) K-12

» Data and Assessment Task
Force

CALENDAR

1 2] 3
4 5 6 7 8 910
11 12 13/ 14 15| 16/ 17
18 19 20 21 22| 23| 24
25 26| 27 28 29| 30| 31

*Competencies are combinations of attitudes, skills, and knowledge
that students develop and apply for successful learning, living, and
working. They refer to what we want students to know and be able to
do and they are tethered to standards.




Canvas
&
leveraging
technology
and digital
resources

Increased support/training
for parents in the use of
Canvas

Professional Development
for educators

Common templates and
models for Canvas

Integration of 1:1 devices
for instruction (grades 5-
12)



Utilizing the Principles of
Universal Design for Learning (UDL)

The Universal Design for Learning Guidelines CAST | until learning has no limits

Building capacity within
schools

Provide multiple means of

Representation

Provide multiple means of

Action & Expression

Provide multiple means of

Engagement

7
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Strategic Networks

Affective Networks
The “WHY" of Learning ¥ The "WHAT" of Learning = The "HOW" of Learning

Recognition Networks

Provide options for Provide options for Provide options for
Recruiting Interest » Perception o sical Action w H : H H
§ . o - Identify barriers within
g . wmlmmamwml . Oﬂuwuysof. dupllym on . Vuy.u?emsmodsfornspw\sei.n?nw@tlmu'sn .
' Opsiize relevance,vlue. and ) mum::::rymn:n Ot e e Bl aed et e sk a) the enviorn ment a nd
variablities in the learner
Provide options for Provide options for Provide options for
Sustaining Effort & Persistence w Language & Symbols o Expression & Communication s
+ Heighten salience of goals and objectives @.1) * Clarify vocabulary and symbois @.1) * Use multiple media for communication 5.1}
E + Vary demands and resources to optimize challenge #2) * Clarify syntax and structure @.2) + Use multiple tools for i d it )
« Foster collaboration and community @3 * Support decoding of text, mathematical notation, + Build fluencies with graduated levels of support for
» Increase mastery-oriented feedback @4 and symbols 2:3) practice and performance (5.3)
* Promote understanding across languages @.4) .
© R o A s PD around executive
functioning skills
Provide options for Provide options for Provide options for
< Self Regulation » Comprehension o Executive Functions
L | + Promote expectations and beliefs that + Activate or supply background knowledge &.1) + Guide appropriate goal-setting 6.1}
£ optimize motivation B.1) « Highlight patterns, critical features, big ideas. « Support planning and strategy development 5.2
2 + Facilitate personal coping skills and strategies ) and relationships 63) + Fadilitate ing i jon and
- + Develop self-assessment and reflection 9.3 + Guide i i ing and vt i ) + Enhance capacity for monitoring progress (54)
+ Maximize transfer and ion 34)
_ Expertleamerswhoare.. Goal setting to support
3
©

accelerationof leaming

udlguidelines.cast.org | © CAST. Inc. 2018 | Suggested Citation: CAST (2018). Universal design for learning guidelines version 2.2 [graphic organizer]. Wakefield, MA: Author.




Continued Partnerships with Families

and

i the Merrimack Community

\

&

Provide creative and flexible
ways to communicate with
families...

Y A\ Y Y Y

in-person,

remotely,

student led,

portfolios, and through
Canvas.



Attend to the Social Emotional Learning (SEL)
Needs of Students

= Supportive start to the opening of
the school year including:

= Pay close attention to
students' needs during the
first weeks of school

= Focus on building strong
classroom communities

= Support students
transitioning from full remote
learning

»« Continue with emphasis on
SEL curriculum




!'_ Thank you!

Questions?
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